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Bilingual education: involves two languages in instruction.

1. History and Policies of Bilingual Education
Despite the great linguistic diversity in the world, educational systems have been largely monolingual, functioning in the language of the elite. This tradition dates back to the Greeks and Romans who ignored local languages and insisted on Greek and Latin as languages of schooling


The monolingual education practise and the higher prestige of bilingual speakers of minority communities are responsible for the language death of many speech communities and for the language shift of many ethnolinguistic groups and also for language spread of many languages of higher prestige, such as English.

Bilingual education grew throughout the 19th century in USA, organised by ethnolinguistic groups who ran their schools that thought in their own language and in a majority language as well. However, the development of universal republic education and the increase in nationalism put a stop to this process and monolingual education for ethnolinguistic minorities reigned supreme again in the first half of the 20th century.

During 1960s: ethnic identity became a concern of many groups throughout the world. This was because of:

· the independence of many African nations

· vitality of indigenous groups

· growth of civil rights

· dynamic movement of immigrants and refugees.
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the use of the mother tongue became a much sought – after alternative and monolingual societies started to acknowledge this diversity.

Adaptation of bilingual instruction for the education of regional minorities:

· Great Britain: /1967/ - Welsh Language Act legalised the use of Welsh as a medium of instruction and bilingual education spread throughout Wales

· Spain: /1978/ - the new Spanish Constitution recognised Catalan, Basque and Galician as official languages in their respective autonomous communities and made those languages obligatory in schools in those regions.

But beyond Europe, many countries had repressed the languages of powerless indigenous groups

· for example: Maoris of New Zealand → reversing the language shift

‘kohanga reo’= language nest → a movement that consist of pre-school centres where Maori is the only language used.

· 1973 Constitution in the Philippines made English and Philippino official languages; adopted a bilingual education policy (used both English and Filipino as media of instruction)

· India: follows the 3-language formula, teaching English, Hindi and the regional language

↓



bilingual education programs for indigenous ethnolinguistic minorities have been successfully developed

But the use of 2 languages in instruction of immigrants, refugees and migrants has been controversial throughout the world (for them educational policies remain mostly monolingual)

2. Aims of Bilingual Education
Bilingualism

a) additive bilingualism: students come into school speaking their mother tongue, and a second language is added. Result: individual who is bilingual.

b) subtractive bilingualism: students are instructed in both their mother tongue and a second language. Eventually, instruction in the MT ceases, with the second language becoming the sole medium of instruction and ultimately the only language of the student.

Educational programs that support additive bilingualism are also referred to as strong, whereas those which are engaged in subtractive bilingualism are referred to as weak.
Aims: enrichment of the elite, assimilation or the preservation of language minorities, societal integration, increased world communication/understanding, pluralism.

3. Advantages of Bilingualism 
a) increased cognitive advantages: more divergent and creative thinking; greater metalinguistic awareness and cognitive control of linguistic process; increased communicative sensitivity.
Skutnabb-Kangas and Cummins: there are two thresholds: the first has to be reached so that children have no negative consequences from their bilingualism. The second threshold has to be crossed in order for then to have positive cognitive advantages. 

b) greater understanding among groups and increased knowledge of each other. bilingualism used language to combat racism and inequality between different language groups. Bilingual education is also encompassed within the anti-racist education movement.

c) psychological benefits: empowerment pedagogy, enabling the incorporation of the home language and culture in school, the participation of the community, the use of the home language in assessment and the development of a reciprocal interactive curriculum. 
4. Types of bilingualism

A) Monolingual education for language minority students leads to relative monoligualism

B) Weak bilingual education leads to relative monolingualism and limited bilingualism

C) Strong bilingual education leads to relative bilingualism and biliteracy

A) Monolingual Education
When language minority students are schooled in the language of a majority society, there is minority language loss → children often become monolingual speakers of the majority language.

a) Submersion: ’sink or swim’ 

· mainstream education with no planning for the inclusion of students. Who do not speak the majority language.

· linguistic differences not overtly recognised in the curriculum

· instruction, materials, assessment are solely in the majority language 

· most minority students become monolingual in the majority language 

· this educational program is the most common for language 

b) Submersion + withdrawal second language classes:
· language minority students attend mainstream classes where no provisions are made for them.

· they are in submersion education in the majority language for all content

· they are ‘withdrawn’ or ‘pulled out’ for second language instruction with language teacher.

· purpose: to facilitate the acquisition of the majority language with the little consideration paid to the education of the language minority students. As soon as students become bilingual, withdrawal for language instruction ceases.

c) Structured instruction: ‘shelter English’

· language minority students are ’immersed’ in instruction which uses solely the majority language 

· differs from the submersion programs in that there has been educational planning.

· instruction is solely for language minority students who are harming the majority language, with material in the majority language which has been designed for language learners, with a teacher who uses only the majority language.

· purpose: to accelerate the acquisition of the majority language, with little consideration as to the quality of education students receive.

As soon as students become bilingual they are transferred to the mainstream monolingual classes. This further accelerates the shift to the majority language.

d) Segregationist:

· planned bilingual language majority which wants to exclude a language minority
· uses solely the minority language in the education of the minority.
· aims to keep the language minority separate and excluded in the participation in society.


for example: South Africa’s segregationist education system for all Bantu speakers.

B) Weak bilingual education

 
When schools do not devote enough time and effort within their bilingual curriculum to the development of the non-dominant language in society → students will have limited bilingual ability.

a) Transitional

· requires planning and resources

· Initially, the students’ minority language is used, with the majority language being taught as a second language, most often by the same bilingual teacher. Progressively, both languages are used in instruction. Eventually, students are transferred out of the bilingual classroom to a monolingual one.

· transition from bilingualism, when the student is monolingual, to monolingual instruction when the student is bilingual is planned in order to accelerate the shift to the majority language.

b) Mainstream + withdrawal foreign / second language classes

· requires planning

· in order to teach a foreign or second language to students who speak a majority language

· students are in mainstream classes for all subjects and in addition are pulled out or withdrawn for foreign / second language instruction with language teacher.

· parents often pay additional tuition fees to send their children to these language lessons.

C) Strong bilingual education

Schools / communities spend considerable effort and resources to develop bilingualism → students will have greater possibility of becoming bilingual and biliterate.

a) separating with withdrawal second language classes

· organised by the language minority

· instruction is through the medium of the minority language, only, although the majority language is often taught as a subject in withdrawal classes

· purpose: to prepare the language minority to pursue political autonomy

· this type of program is rare

for example: ikasrolas: Basque is taught in the Spanish Basque region; to promote Basque linguistic, cultural and national identity

b) Two-way / dual language 

· through public funds

· includes both the majority and the minority; instruction most often involves linguistically heterogeneous groups. Both languages are used in instruction with compartmentalisation and sometimes with a different teacher

· mixed results: often minority students become biliterate and bilingual but not always being equally successful with the language majority students.

c) Mainstream + supplementary heritage language classes

· mainstream school that function in the majority language + supplementary schools for heritage language classes (after school or on weekends)

· heritage language classes teach not only the ethnic or heritage language but also the history and culture of ethnolinguistic group

· moat often organised by the ethnolinguistic minority

· requires appropriate economic and educational resources.

d) Maintenance

· uses both the majority and the minority language throughout the education of the language minority

· both languages are compartmentalised, most often by using different teachers for instruction that takes place in different languages.

· aim: to promote the maintenance and development of the minority language and the increased knowledge of the minority history and culture, as well as the full development of the majority language and knowledge of its history and culture

· Canada, USA

· requires that the ethnolinguistic group be self-sufficient and economically viable

· high levels of bilingualism and biliteracy are usually obtained.

e) Immersion:
· designed for language majority students or speakers of high-status languages who wish to become bilingual

· Initially: instruction through out minority language with bilingual teacher. Progressively: majority language is used also in instruction.

· Instruction through out the medium of both languages continues throughout the students’ education

· for example: Québec, for Anglophobe students who also wanted to become fluent in French or Catalonia and the Basque region have developed immersion programs in Catalan and Basque

· high levels of bilingualism and biliteracy are achieved

f) Mainstream bilingualism 
· uses two languages throughout the students’ education: all languages are considered majority languages and all students are of majority!!!

· for example: Dwibabhasa in Brunei; the education system requires instruction for all Malay-speaking children in both Malay and English / (Luxembourg)

· bilingualism and biliteracy guaranteed.

g) Two / multi-way mainstream bi/multilingual

· uses more than two languages throughout the students education

There are students from different ethnolinguistic backgrounds, but all are considered majority students and all languages are guaranteed equal value in the curriculum

European Schools are the best examples of this type.

· Initially: all students instructed through mother tongue + receiving instruction in a second language 

· In the beginning instructional groups are linguistically homogeneous.

· Progressively: instruction through both languages and groups are mixed

· aim: have multilingual / multi-literate citizens

· differs from two-way dual language programs in that the languages involved are more equally valued and in that initial instruction is in linguistically homogenous groups.

5. Some Sociolinguistic Principles
a) monolingual instruction:

· use of one language in education → lead to monolingualism

· low-status languages need support in maintenance and development

· bilingualism rarely obtained without the support of an educational setting

b) bilingual instruction

· the language lower status should initially be used extensively as a medium of instruction. The language of higher status may also used as a medium of instruction

· the use of two languages should be compartmentalised throughout the curriculum. Compartmentalisation: different teachers should use different languages for instruction + allocating a specific language to a certain time of day, a certain day, a certain subjects or specific physical locations such as different classrooms or even schools. Without compartmentalisation → shift to the high-prestige language.

· mother tongue should always have a place in curriculum.

· teaching of a second language must go beyond second-language instruction methodology. The second-language must be used also as a medium of instruction, as well as taught as a subject in its own right.

6. Some Socio-educational Principles

to develop bilingualism and biliteracy, certain characteristics must be present in the educational agents and educational culture of the school

a) educational agents:

· bilingual administration and staff

· high qualified teachers of one language or the other who are bilingual
· active parental participation and support
b) educational culture

· completely bilingual educational context: the education system must encompass both primary and secondary education and encourage a bilingual context where the two languages have a life of their own beyond the classrooms.

· an educational language policy that aims to make students bilingual and biliterate: mother tongue = medium of instruction /taught and subject matter/ in linguistically homogenous groups. Compartmentalised from second language.

Second language: initially taught in linguistically homogenous groups using the children’s mother tongue. Progressively L2 → as a medium of instruction

· inclusive educational strategies that support bilingualism and biliteracy: inquiry- based approach, student-centred and interactive pedagogy (co‑operative learning, whole language strategies, writing process) should be followed.

· teaching material that is highly varied.

· fair and authentic assessment.

Conclusion: bilingual education, both for minorities and majorities, has experienced tremendous growth all over the world in the last 30 years.

Órai anyag (kiegészítésképp)
Linguistic prejudice: stereotype making on the basis of linguistic experiment
Bilingual education: education which uses 2 languages

Linguicism: a kind of racism, discrimination against a group of people defined on the basis of language. For example: discrimination against Kurdish in Turkey (some years ago you ended up in jail if you spoke Kurdish in school)

There are 6800 languages in the world today, but 200 states only → thousands of languages and their speakers are oppressed as states tend to be monolingual.

Language death: end of a language, death of the last speaker of the language. But in most cases languages are murdered.

Language murder: when a language does not die in a natural way, but through force

· not allowing education for group

· putting people in jail

· people forced to use the language

Language shift: when a group of people after a while stop speaking language A and become speakers of language B → the shift languages. This happens without physical damage, no blood is shed. for example: Felsőőr, beyond the Hungarian-Austrian board: there cannot be found any Hungarian speakers.

Any change of mother tongue is voluntary, not imposed. Nobody must or should be allowed to force you to do that.
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