Week 1

How to be a good teacher?

· What makes a good teacher?

· Should make classes interesting

· Enjoy their job

· Personality: own – teacher

· Wide knowledge

· Should be approachable

· Should engage everybody in learning

· Care about learners – learning

· Treat sts equally

· How should teachers talk to students?

· Rough-tune: simplify language

· Follow what you say with non-verbal language

· Comprehensible

· Clear

· How should teachers give instructions?

· As simple as possible

· Logical

· Check understanding

· Who should talk in class?

· TTT – STT

· What are the best kinds of lesson?

· Varied

· Not always predictable

· How important is it to follow a pre-arranged plan?

· It is a MUST

· Flexible

· Anticipate problems

Week 2

How to be a good learner?
· Why is it difficult to describe a good learner(
What do you think it takes to be a good student in the following areas(
medicine
swimming
the violin


art
boxing
Driving
mathematics

· background

· past learning experience

· reason for learning

· personality

· age

· practice

· stamina

· How important is the students’ motivation?

· desire to learn (love the subject, the culture, etc)

· reason for learning (integrative: to integrate into the culture / instrumental: e.g. to get a better job)

· fear of failure

Teacher’s responsibility

Real motivation comes from within each individual

· Who is responsible for learning?

· teacher’s role

· self-access

· individual work

· What characteristics do good classroom learners share?

A willingness to:

· listen

· experiment

· ask questions

· think about how to learn

· accept correction

· What is special about teaching adults?

· learning experience (bad/good)

· record of success and failure

· anxiety

· teacher’s control

· life experience

· teaching methods

· boredom

· What are the different levels?

beginner



intermediate

advanced


false beginner
elementary
lower-intermediate

upper-

intermediate


· How should we teach different levels?

· language

· activities

Week 3

How to manage teaching and learning

· How should teachers use their physical presence in class?

What is presence?

· the way we look, move, stand, gesture, talk, behave

· own habits and characteristics

· confidence – how to improve?

Proximity

the distance is important: too close or too far

Appropriacy – teacher’s position

a teacher can sit, stand, crouch down

Movement

needs consideration

Contact

How can teachers make contact?

How close that contact should be?

what students are doing

how they are feeling

watch and listen carefully

make eye contact

respond appropriately

· How should teachers use their voices in the class?

· Audibility: voice quality: get the balance

· Variety: quality and volume can change according the activity

· Conservation: correct breathing and planning

· How should teachers mark the stages of a lesson?

start the lesson

indicate the transitions appropriately

finish off properly

· What’s the best seating arrangement for a class?

constraints of the classroom: size, desk and chair type and arrangement

says a lot about the teacher’s style and the institution


· Orderly rows: 

clear view

one direction

lecturing mood

whole class works at the same time

calling students out can be varied

· Circles and horseshoes

teacher is less dominating

lowers the barriers

· Separate tables

students are more responsible for learning

· What different student groupings can teachers use?

each has advantages and disadvantages

cooperation, autonomy, involvement

Whole class:

does not depend on the seating arrangement

Groupwork and pairwork:

cooperative activities

students are more equal

more independence

teacher can deal with individual students

Solowork/Individual work:

own speed

privacy

autonomy

thinking time

students can consider own needs

· How can teachers evaluate the success and the failure of their lessons?

be open to new ideas

experiment

feedback from students or colleagues

record the class

self-assessment

Good teachers keep a record of their students achievement

Week 4

How to describe learning and teaching

· What do we know about language learning?

· Unconscious – conscious learning: native language – foreign/second language

· Learning/acquisition: natural language acquisition

· In contact with the foreign language children and adults learn similarly:

· Without studying it

· Can have problems with pronunciation and grammar

BUT:

· Not all adults learn successfully

· Exposition: hear/see but not necessarily able to produce

· Motivation: they want to communicate

· Use:

· Opportunities to use the language

· Chance to try and check progress all the time

· Feedback and help from others

· Informal – formal learning: features of natural language acquisition should be considered

· What elements are necessary for successful language learning in classrooms?

Conditions should be similar: students need to be motivated, exposed to language and given chances to use it.

ESA: three elements have to be present in almost all classes.

· Engage: teachers have to arouse students’ interest, involve emotions, provide challenge – students will learn better.

· Study: students focus on language and how it is constructed – it contributes well to subconscious language acquisition.

· Activate: activities and exercises which get students use the language as communicatively as they can: use real language appropriate in that particular situation.

· How do the three elements of ESA fit together in lesson sequences?

Straight Arrows sequence:



Boomerang sequence:







Patchwork sequence:











· These elements are present most of the time

· They should be varied to avoid monotony

· They ensure successful language teaching and learning

· What teaching models have influenced current teaching practice?

· Grammar-translation

· Teaches about the language and doesn’t help to learn the language itself

· Audio-lingualism

· Behaviourist theory: learning is habit formation – drills

· Total physical response (TPR)

· Language is best learnt by using physical activities

· Suggestopedia

· Subconscious learning: learning without effort

· Silent way

· Target language is learnt with constant comparison with the native language

· Direct method

· Exposure to the target language makes acquisition easier and quicker

· PPP

· Presentation
Practice
Production

· Task-based learning

· Meaningful tasks promote language learning

· Communicative language teaching

· Language is not only grammar – there are functions as well

· If there is enough exposure – language learning will take care of itself

· Teachers should develop the need for communication

Week 5

How to describe language

· What does this chapter do?

· outside the classroom technical aspects are less important

· you have to be able to:

talk about the language

explain different points to learners

recognize errors

correct errors

· introduction of basic concepts

· a good grammar book for teachers is a must

Sentence constructions

basic terms: Subject, Object, Verb, Complement and Adverbial

Complements

give information about the subject:

“She seems happy.”

Subject + verb only

“He laughed.” – intransitive verb: can’t take an object

Two objects

Direct: refers to things and persons affected by the verb “He sang a song”

Indirect: refers to persons or things that ‘benefits’ from the action “She painted him a picture.”

Adverbial (phrases)

complement the verb

“He lived in Paris.” – adverbial of place

“They arrived late.” – adverbial of time

Multi-clause sentences

Simple sentence: one clause

Complex sentence: more clauses

“The girl met the woman who was standing by the canal and they went to a cafe and had a meal, which they enjoyed very much.”

Parts of speech

in connection with sentence grammar the following questions may come up:

What words can be used as subjects?

How do we join different sentences?

What can come before and after nouns? etc

Noun types

Countable: you can count what the words they refer to

Uncountable: you can’t count what the words refer to

sometimes a noun can be both but the meaning is different: “I like sugar.” BUT “One sugar or two?”

Plural nouns, singular verbs: “The news is depressing.”

Collective nouns: “The army is/are advancing.”

Compound nouns: “walking stick”, “boyfriend”, “mother-in-law”

Noun phrases: have the same function as a single noun: “The man with the hat ordered a large whisky”.

Verb types

Auxiliary verbs: “be”, “do”

Modal auxiliary verbs: “can”, “must”

Main verbs: “arrive”, “say”

Phrasal verbs: an adverb/preposition is added to form a new meaning: “look after” BUT “look up” can be a V+Prep or phrasal V

Verb forms


simple
continuous (progressive)

present
I love it here
I’m not listening

past
She cried
He was waiting at the gate

Form and meaning

there is no one-to-one correspondence

Perfect verbs:

‘have/had + past participle’ Or ‘have/had + been + Ving’

problems with explanation

Participles

Present: “taking”

Past: “taken”

Regular/irregular verbs

Active/passive: auxiliary + past participle

we don’t know or don’t want to say who did something

S + V + O order can be changed:

“A scene of utter chaos confronted her.”

“She was confronted by a scene of utter chaos.”

Verb complementation: what words can be used after particular verbs: “I must go,” NOT “to go”

sometimes more than one: “I like watching TV.” / “I like watching TV.”

Pronouns

Types:

Personal: subject “I”, object “me”, reflexives “ myself”, possessives “mine”

Relative pronouns: are used to join clauses: “who”

Adjectives can be used before or after nouns
Comparative/superlative: one-syllable, longer adjectives and irregular

Adjective order:

size(colour(origin(material(purpose(noun

Adjective and preposition: “interested in”

Adjectives as nouns: “the blind”

Adverbs time, manner and place

Adverb position: mostly at the end, but can be in the middle or at the beginning

Modifying adverbs: can modify adjectives: “a really fascinating film”

Prepositions

Position of prepositions: usually before a noun

Particular prepositions: “good at”

Prepositions and adverbs: “She climbed down the ladder” – prep. “She sat down” – adv.

Articles belong to a class of words called determiners

Definite article we think that the reader or the listener knows which particular thing or person we are talking about

Indefinite article: we think that the reader or the listener doesn’t know which particular thing or person we are talking about

Conjunctions and conditionals

Conjunctions: join two clauses

Conditional sentences: “If it rains (condition), you’ll get wet (result).”


real

(possible/likely)
Hypothetical

(impossible/unlikely

talking about the present
If you pay by cash, you’ll get a discount.
If I had a dog, I’d take it for walks.

talking about the future
If you work hard, you’ll pass your exam.
If I were you, I’d get a new jacket.

talking about the past
If it was very warm, we ate outside.
If I’d known about the strike, I would have come by car.

Forms and meanings

One form, many meanings: it can be true for structures or words equally: “I’m not listening” – “I’m seeing him tomorrow” OR “book”

One meaning, many forms: concept of ‘future’: “I’ll see you tomorrow”, “I’m going to win the race.” etc., or synonyms

Language functions: a purpose you would like to achieve when communicating (e.g.: request, recommendation)

Words together: collocation: particular words that usually go together

Speaking and writing

Characteristics of speech incomplete sentences, repetitions, contractions, some differences in word use

Paralinguistic features: non-linguistic ways in which speech can be affected (e.g.: changing the voice, speak faster, etc.)

Writing devices: . , : ; ‘ “ ? ! ( ) - /

paragraphs, capital letters, etc.

Pronunciation

Sounds (phonemes): phonetic symbols

Stress : main and secondary

Pitch and intonation: pitch is the level at which we speak

intonation is the ‘music’ of speech

Week 6

How to teach language

· What does language study consist of?

elements necessary for successful language learning:

ESA ( in case of new language learners need to

· be exposed

· understand meaning

· understand form

· practise

Examples from the following areas of language:

1. “to be” + noun (complete beginners)

2. invitations (elementary)

3. comparatives (lower intermediate)

4. a new word (upper intermediate)

· How should we expose students to language?

1. T shows the object:

pen ( a pen ( It’s a pen ( What is it?

technique: hearing the language first (especially at beginner level)

2. T plays a tape

plays as many times as necessary + repeats the focussed parts

3. T gives a text: Fear of flying

realistic context – a lot of examples

4. T shows a computer printout

wide variety of sources, way of use is shown

· How can we help students to understand meaning?

1. realia (e.g.: pen), gesture (e.g.: What is it?)

other ways: pictures, drawings, expression

2. picture of Sarah and Joe: establish the context (e.g.: “Do you think they are friends?”)

after the tape: concept of invitation with questions (e.g.: “What does Sarah want?” or “What does she say?” or “Does Joe accept?”)

OR: draw a ‘think’ bubble: “me ( cinema + Joe??!!”

3. check understanding of the context (e.g.: “How does the writer prefer travelling?”)

concept of comparison with pictures

4. students work out the meaning from the printout or check in a dictionary

abstract concepts are sometimes difficult to explain

· How can we help students to understand language form?

students need to comprehend sounds, syllables, words and phrases

1. individual sounds in the word

stress by exaggeration of voice and gesture




pen

It
is
a
table




computer

use and pronunciation of contracted forms by hand movements

other examples: cards, rods (Cuisenaire), drawings getting students stand in a line

2. to highlight on the language of invitation and treat it as one unit:

“Would you like to” + verb

“That would be” + adjective

Offer alternatives:

Would you like to
come to the party?


come to the theatre?


have lunch?


have a drink?

3. students can do an exercise (discovery):

What is the comparative of the adjectives?

· What rules can you make about

a) short adjectives?

b) long ones?

4. students know the spelling and stress of the word

then they can look at patterns and work out the rule

· How should students practise language?

first under controlled conditions – it helps to check whether new language is clear

time spent on practice should be balanced

1. repetition: gives confidence – can be choral/individual

later can be extended with other elements (It’s a pen, It’s a table, etc.)

2. after repetitions students can work in pairs and ask/answer

teacher prompts and students make different invitations (e.g.: concert, football match)

3. repetition can be followed by other examples to form comparative sentences (e.g.: car/bus)

repeat as many times as students need – not less/more

4. with this language repetition would not make much sense: too long sentences are difficult to repeat in chorus, level is higher so unnecessary

students can make sentences on their own instead

· Why do students make mistakes?

mistakes are part of the natural process of learning

reasons:

· first language interference (e.g.: ‘false friends’, differences in grammar, etc.)

· ‘developmental’ errors: which result from overgeneralization (have to go/*must to go)

· deep-seated errors (e.g.: 3rd person singular of present simple)

· poor teaching

· How should teachers correct students?

1. “It’s a pen.”

E
greeting

S
object in the bag


repeat


It’s a pen/What is it?

A
ask/answer in pairs

2. invitations

E
What is your favourite evening activity?


Joe and Sarah – Are they friend?

A
listen to the tape


What does Sarah want?


Does Joe accept?


What are they going to do?

A
listen once more and compare

S
listen for the invitation language/repeat/practise in pairs

S
practise the scene in pairs

A
other prompts

3. comparatives

E
my journey

A
ways of transport

A
compare two

E
title

A
read and take notes

S
comparative adjectives

A
role-play: buying a sofa

4. ‘protection

Students have been working on suntanning and burning

E
Do you like advertisements?

A
discuss in groups an ad on a new sunscreen

S
concept words


computer printout

A
write the advertisement

Week 7

How to teach reading

· What skill is reading?

receptive/written

· Why teach reading?

many reasons:

to be able to read in English for

job

study

pleasure

any exposure to language is useful – helps acquisition

motivating

good model for writing: good readers are good writers

opportunities to study language

good focus for other skills activities

develops learner autonomy

What to read?

text types:

authentic

semi-authentic

scripted

Issues to consider: content, learners’ age / interest / level

What reading skills should students acquire?

reading aloud / silent reading

scanning

skimming

reading for pleasure (extensive)

reading for detailed comprehension (intensive)

· What are the principles behind the teaching of reading?

1. Reading is not a passive skill.

2. Students need to be engaged with what they are reading.

3. Students should be encouraged to respond to the content of a reading text, not just to the language.

4. Prediction is a major factor in reading.

5. Match the task to the topic.

6. Good teachers exploit reading texts to the full.

Week 8

How to teach writing

· What skill is writing?

Role of writing in everyday life: communication vs record for ourselves

Differences and similarities between writing and speaking

Not necessarily a solitary work or homework task

· Why teach writing?


ACCURACY

FLUENCY

copying
doing exercises
guided writing
free writing

· reinforcement

seeing the language written down ► record for learning: promote understanding/helps the new language to move into memory

note-taking in lectures

students find it useful to write new language as soon as they have studied it / homework

· language development

the actual process of writing helps us to learn (as it does when we speak): the mental activity is part of ongoing learning experience

· learning style

picking up language can be quick – with looking at it or listening to it, but it can take time, so it is good to have it written down: quiet, reflective activity

· writing as a skill

it is one of the language skills, so can not be neglected

· tool for recording information / giving account of knowledge (writing tests)

· What kind of writing should students do?

Tasks should be appropriate and motivating

Factors defining the choice of pieces to produce:

· age (simple poem ↔ town plan)

· level – students should have enough language for the task (simple story ↔ complex narrative)

· interest – for a homogenous group (e.g. bankers), easier to assign, for mixed ones, they should enjoy

· What do writing sequences look like?

1. postcard writing (elementary level) – parallel writing: the model is given

E: T talks about postcards and holidays

S: Sts look at an example and study the features: identify typical language (present cont., greetings)

A: Sts imagine they are on holiday and write their own version:

who they are writing to

where they are

what they do every day

what they are doing tomorrow

2. altering dictations (intermediate)

E: T dictates sentences which can contain controversion

A: Sts write them down amended expressing their own views

A: Sts discuss their sentences

S: T gives feedback making corrections

3. newspaper headlines (intermediate)

E: T gives intro to newspapers

A: do a matching task on headlines to texts

S: Sts look at the way headlines are written (present simple, omissions)

A: Sts think of a short story from several topics

A: Sts write their own headlines

A: the class guesses the stories

A: Sts write the articles

4. report writing (advanced) – project like
E: T introduces the topic of leisure activities

A: brainstorm words on the topic

A: Sts design a questionnaire and collect information from the others

S: T introduces some features of reports; re: language, structure, style

A: Sts draft, T corrects

S: Sts re-write

· How should teachers correct writing?

Needs care: teachers should not discourage learners

Feedback is always necessary and should be given shortly

some strategies:

focus on one language area at a time (e.g.: grammar)

use different colour / colour code the errors

discuss the marking criteria

use symbols/codes

write the correct answers on the margin

indicate the errors – Sts work on them

write a letter to the student

discuss the piece with the Sts individually

peer-revision

give a dictation / devise an activity on the errors

Assessment criteria

· What can be done about handwriting?

very personal matter

with word processors people have less motivation for good handwriting

insist on neatness and legibility

Process writing (Ron White and Valerie Arndt, 1991)

process ↔ product

purpose for writing: authenticity

audience

A typical sequence:

Discussion (class, small group, pair)

 Brainstorming/making notes/asking questions

  Fastwriting/making notes/establishing a viewpoint

   Rough draft

    Preliminary self-evaluation

     Arranging information/structuring the text

      First draft

       Group/peer evaluation and responding

        Conference

         Second draft

          Self-evaluation/editing/proof-reading

           Finished draft

            Final responding to draft




Week 9

How to teach speaking

The nature of communication


wants to say something

SPEAKER/WRITER
has a communicative purpose


selects from language store


wants to listen to something

LISTENER/READER
interested in communicative purpose


processes a variety of language

The information gap

· What kind of speaking should students do?

TTT – STT: classroom provides the scope for most speaking activities in a non-native environment

The communication continuum

NON-COMMUNICATIVE

COMMUNICATIVE

ACTIVITIES

ACTIVITIES

no communicative desire
(
a desire to communicate

no communicative purpose
(
a communicative purpose

form not content
(
content not form

one language item
(
variety of language

teacher intervention
(
no teacher intervention

materials control
(
no materials control

Making controlled practice more communicative:

Moving from STUDY phase to ACTIVATE
Provide students with sufficient language for communication

· interaction

· cue-type

· amount of spontaneity allowed

· pace

Things to think about:

· give a clear model which includes realistic intonation and stress patterns. Insist that students follow it.

· allow, where possible, a range of responses which are true for the students (personalised).

· give responses where appropriate - do not drill in isolation.

· avoid question and answer routines all the time; get students to ask and answer questions.

· allow "thinking time" where necessary; especially true for personalised responses

Choral drilling:

· less threatening for weaker students

· should be brief

· difficult to 'keep class together'

· pace is of prime importance

· 'conduct' the class

Half class drilling:

· get students to face each other

· pair off where appropriate (use numbers)

· allow personalised responses where appropriate

Open pairs:

· insist on eye contact

· insist on full attention from rest of class

Closed pairs
Preparation is the key to success:

· What language is needed?

· What is the context and is it a familiar one?

· Is the procedure of the activity clear?

· Does it have an 'end-point'?

· Demonstrate the activity and check with students

· Monitor throughout the activity and give feedback on:

common errors/linguistic difficulties

the outcome of the activity (who talked to whom, what they found out, etc)

· Why encourage students to do speaking tasks?

Rehearsal: students have sufficient practice before real-life use.

Feedback: both for students and teachers.

Engagement: tasks should be enjoyable and motivating.

From controlled to free practice
The main goal here will be oral fluency:

(a) Classroom management.
· establish clear rules and guidelines at the start of the activity

· seating arrangements; are they appropriate for oral work?

· timing: to ensure that English is used, set time-limits and set targets: a 10 minute "burst" of English is possibly more realistic than expecting a whole 30 minutes.

· variety

· language of repair - teach 'repair strategies':

I'm sorry I don't know what to do

I didn't hear what you said

Are we supposed to ....?

Do you want me to...?

· introduce a 'friendly competitive' atmosphere ("pleasurable tension" Penny Ur)

(b) Task types.

Some activities (memorised dialogues) are clearly more controlled than others (role play).

(c) Information gap activities. The rationale behind these activities is that genuine communication is unpredictable, spontaneous, uncertain and involves an exchange of information. There are a number of ways in which they can be organised:

A has information, B has none

A and B have different information

Neither A nor B has any information

Pair and Group work

· How should teachers correct speaking?

· What else should teachers do during a speaking activity?

· How do speaking activities fit into ESA?

Week 10

How to teach listening

Basic listening situations:

· listening to announcements in stations, airports, shopping centres, etc.

· listening to the radio

· participating in a conversation face-to-face

· watching a film, play or TV

· participating in a meeting, seminar or discussion

· taking part on a lesson

· listening to a talk or a lecture

· eavesdropping on other people’s conversations

· participating in telephone conversations

each can have an aid and there may several difficulties occur

Listening skills

Active
Not listening

looking at the person talking
interrupt the speaker

sitting quietly with him/her
take the conversation over before it is finished

doing nothing else but listening
switch off

Responding naturally with gestures and expressions
fidget around, look at the door, etc

Reflecting back the essence of what you just heard
change the subject

asking no questions
answer inappropriately

making no comments on your own
can hardly wait for the partner to finish

Factors affecting listening:

· speed of incoming language

· interference: other sounds, native language

· real time: no backtracking, though clarification is possible

· flow of language is sometimes difficult to follow

· tension if difficult to follow ends in losing the track

· is rather used as a testing technique not as a teaching one

· motivation: students are not interested

· “poor listening habits”:

listen to every word

day-dream

pay equal attention to main and supporting ideas

miss “key words”

make premature judgements

· Why teach listening?

The more you listen, the better listener you are

It helps subconscious language acquisition

Provides a good model for the learner

Students should be exposed to:

· the teacher

· different varieties and accents spoken by natives of the English speaking world

· different nationalities when they interact in English

There are several problems in material selection:

· which varieties

· which is the “standard”

· how many varieties

Basic principles of selection:

· student level

· age

· needs

· interest

· availability

Channels of exposure:

· the teacher: interaction possible

· peers: interaction/repair possible

· taped: consistent, dialogues sound natural

· What kind of listening should students do?

The correct choice is as important as in reading


Advantages
Disadvantages

Authentic
· “real” language

· wide variety

· speed, hesitations, repetitions, etc.
· discouraging

· not relevant to the level

· length can’t be controlled

Scripted
· graded

· motivating

· appropriate pace
· not realistic

· limited availability

· What’s special about listening?

· live listening: interaction possible / non-verbal signs

· canned: tape / video / computer

· speed of the listener depends on the speaker (vs reading)

· easy to get lost

· has special features: incomplete utterances, hesitations, etc

· What are the principles behind the teaching of listening?

1. The tape recorder is just as important as the tape

There are special machines devised for teaching with the following features:

good speaker: can be heard in the classroom

counter: easy to find the part needed

easy to wind/rewind without stopping the tape

2. Preparation is vital

make a copy cassette for classroom use

appropriate pre-listening activities (Engage)

teacher should listen to the tape several times

3. Once will not be enough

first they should get acquainted with the text

to listen too many times is not good

4. Students should be encouraged to respond to the content of a listening not just the language

meaning and form are equally important

5. Different listening stages demand different listening tasks

the aims should be well-defined for the while-listening tasks

6. Good teachers exploit listening texts to the full

various types of Study activities should be designed

· What do listening sequences look like?

· Where does video fit in?

richer than an audio tape: visual clues accompany the sound

DANGER: teaching with video doesn’t equal with watching television

Special techniques/activities should be used:

· play the tape without a sound

· play the tape without picture

· freeze the picture

· divide the group in half: one face the screen, the other sits with their backs

· make own films

· dub a recording

· stop where appropriate and assign a task

Week 11

How to use textbooks

· What are the different options for textbook use?

Neville Grant. Making the Most of Your Textbook. Longman 1987.

First things to do:

needs analysis (both students’ and teacher’s)

course design (syllabuses and exams)

First the teacher looks at the language, content and sequencing of the textbook and then uses it.

3 choices:

select from existing CBs- evaluation

write own materials - material development

modify – material adaptation,

Sometimes no choice, the CB is given, but it is important to be able to evaluate it.

4 decisions:

Omit the lesson as it is inappropriate.

Danger: if the teacher omits parts too often the question of necessity of that CB arises.

Replace the part with own, which is more appealing to the teacher, the CB can still be used as it has the same topic, but treated in a different way.

Add to what is in the CB, which is good as it combines the CB’s strength with the teacher’s skills.

Adapt the material by using it in a different way.

Creativity is needed: most teachers use each of the techniques and do not follow a CB slavishly.

· What do adding, adapting and replacing look like?

Addition to word lists:

personal engagement: student express their feelings (e.g.: positive/negative meaning, connotations)

word study: group the words according to word classes, form antonyms, do word building

word games: blockbusters, scrabble, crosses and naughts, hangman

Adaptation:

There is a unit in which the topic of dressing code is discussed – it may be adapted as a telephone conversation and then a meeting.

Replace:

The structure “would like” looks boring in the CB, the teacher decides to use something personal: 4 pieces of music which the students evaluate and say where they would like to hear it, with who and why.

So why use textbooks at all?

A CB can:

· identify what to teach/learn in what order

· indicate a method to follow

· provide materials

· save time

· learning aid for students

Advantages
Disadvantages

Reassuring
boring

look forward and backward
inappropriate

Colourful
lack of variety

consistent syllabus
prescriptive

range of skills
not engaging

collection of materials
doesn’t allow creativity

visuals attractive
dependable teaching sequences

back up the material
impersonal

offer ideas
material not genuine

careful choice of materials


saves time and expenses


· How should teachers choose textbooks?

There is no perfect CB.

Different types:

Student - / Teacher - / Material - centered

A four-stage procedure may help:

1. Analysis: look through several types with a checklist

2. Piloting: to try it out in a class

3. Consultation: ask colleagues

4. Gathering opinions: anybody involved can be worth being asked (from the publisher to students)

The CB evaluation process can have three stages:

1. initial

2. detailed

3. in-use

1. Initial evaluation.

The CATALYST test may help – a CB is like a catalyst in chemistry

C
Communicative?
Can the language be used communicatively?

A
Aims?
Does it fit aims and objectives?

T
Teachability?
Is it easy to use, well-organized?

A
Available Adds-on?
Are there any additional materials available?

L
Level?
Does the level seem to be about right?

Y
Your impression?
Is it attractive?

S
Student interest?
Are the students likely to find it interesting?

T
Tried and tested?
How do you know if the CB has been tested?

ADVICE:

· Don’t make instant decisions (try to get specimen copies)

· Consult as many parties as you can

2. Detailed evaluation.

How the CB meets the 3 conditions?

· Does it suit the students?

· Does it suit the teacher?

· Does it suit the syllabus?

3. In-use evaluation.

The evaluation process should be continuous.

Week 12

How to plan lessons

Planning:

Long-term: National curriculum, syllabus

Short-term: lesson plan

· Why plan at all?

YES / NO

Formal / informal plan

Shows thinking/preparation

Provides security for the teacher

It is essential if there is an observer

Framework and guide, not a blueprint

Flexibility is needed

Reminder in case the attention is distracted

Record for future reference

· What are the aims of a plan?

A good lesson is coherent and varied

Coherence: logical pattern

connection between the parts

Variety:
appropriate balance of activities

· What should be in a plan?

The format may vary, but contains the same elements:

· Who is going to be taught

· What they are going to learn or be taught

· How they are going to learn or be taught

· What aids are going to be used

Students:

Number, age, sex distribution, some basic qualities, level

Aims:

What the teacher wants to do and achieve

Procedure:

Activities

Interaction type(s)

Aids used

Timing

Materials used

Anticipated difficulties:

Discipline problems, equipment failure, etc.

· What questions do we need to ask?
Who exactly are the students for this activity?

Age, level, cultural background, interest, individual characteristics

Description of the class section in the plan

Why do you want to do it?

There should be a good reason

What will it achieve?

The changes it will make in the students’ knowledge/attitude
Aims section of the plan

It is important to specify the aim clearly

How long will it take?

Teachers should avoid running out of time/finish activities

Timing section of the plan

What might go wrong?

It is useful to predict, surprise destroy teaching: Anticipated difficulties

What will be needed?

Teaching aids: physical conditions, prepare and try the equipment out

How does it work?

Procedure: interaction patterns – seating arrangement, transitions, instructions

How will it fit in with what comes before and after it?
There should be a clear connection between the activities

· What form should a plan take?

Note form or detailed

Useful: provide sufficient guidance

User-friendly: on one sheet with important parts highlighted

· How should teachers plan a sequence of lessons?

Shows a pattern of progress: usually for two weeks ahead

Week 13

What if?

· What if students are at different levels?
Use different materials

Do different tasks with the same material

Ignore the problem

Use the students
· What if the class is too big?

Use worksheets

Use pairwork and groupwork

Use chorus reaction

Use group leaders

Think about vision and acoustics

Use the size of the group at your advantage

· What if students keep using their own language?

Talk to them about the issues

Encourage them to use English appropriately

Only respond to English use

Create an English environment

Keep reminding them

· What if students are uncooperative?

Talk to individuals

Write to individuals

Use activities

Enlist help

Make a language learning contract

· What if students don’t want to talk?

Use pairwork

Allow them to speak in a controlled way first

Use “acting out” and reading aloud

Use role-play

Use the tape recorder

· What if students don’t understand the listening tape?

Introduce interview questions

Use “jigsaw” listening

One task only

Play a/the first segment only

Use the tapescript

Use vocabulary prediction

· What if some students-in-groups finish before everyone else?
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METALANGUAGE





Generating ideas





Focusing





Evaluating





Re-writing





Drafting





Structuring
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