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LISTENING
What kind of listening should students do?

The correct choice is as important as in reading.

TYPES OF TEXTS
ADVANTAGES
DISADVANTAGES

Authentic (not for language learning purpose)
· „real” language

· wide variety of structures and words

· speed, hesitations, repetitions (natural speech)
· discouraging because of the unfamiliar structures and vocabulary

· not relevant to the level (usually higher)

· length cannot be controlled

Scripted (intended for LL, e.g. ’Starting out’)
· graded

· motivating

· appropriate pace
· not realistic

· limited availability

(+ Semi-authentic / slightly modified)

Each skills has to deal with these three types of texts.
What’s special about listening?
· Live listening: interaction possible, non-verbal signs > back-channel signs

· Canned listening texts: recorded on tape, video, computer or CD 

(CALL – Computer Assisted Language Learning)

· Speed of the listener depends on the speaker (vs. reading)

· Easy to get lost

· Has special features: incomplete utterances, hesitations etc.

What are the principles behind the teaching of listening?

1. The tape recorder is just as important as the tape. There are special machines devised for teaching with the following features:

· good speaker: can be heard in the classroom

· counter: easy to find the part needed
· easy to wind/rewind without stopping the tape
2. Preparation is vital.
· make a copy cassette for classroom use and keep the master copy locked safely somewhere

· appropriate pre-listening activities (engage phase)
· teacher should listen to the tape several times
3. Once will not be enough.
· first they should get acquainted with the text (comprehension tasks > dealing with the text)

· to listen too many times is not good
4. Students should be encouraged to respond to the content of a listening not just the language.
- meaning and form are equally important

5. Different listening stages demand different listening tasks.
- the aims should be well-defined for the while-listening tasks
6. Good teachers exploit listening texts to the full.
· various types of study activities should be designed

What do listening sequences look like?

E.g. „Listen carefully!” > „What was he doing?” „How many people were there?” > voting, going and engaging step by step

Never let the students read the listening text in the meantime.

Where does fit in?

· Practical and dangerous.

· Not for entertainment!

· Richer than an audio tape: visual clues accompany the sound.

· Danger: teaching with video doesn’t equal with watching TV

· Special activities/techniques should be used:

· play the tape without a sound 

· play the tape without picture

· freeze the picture

· divide the group in half: one facing the screen, the other sitting with their backs  > change information

· make own films

· dub a recording

· stop where appropriate and assign a task

TEXTBOOKS / COURSEBOOKS

INTERNATIONAL BOOKS
HOME-MADE BOOKS

· designed for a wide audience

· should be appropriate for different levels’ listeners

· colorful, challenging

· some parts aren’t relevant

· accompanied by cassettes

· easy to use, but expensive
· produced by the native speakers of the country where the language is taught

· features of the given country

· language problems easy to deal with

· rare because difficult and not paid well

· not colorful, different quality

What are the different opinions for textbook use?

· Reference: Neville Grant: Making the Most of Your Textbook. Longman, 1987

· First things to do: 

Needs analysis (both students’ and teachers’)

Course design (syllabuses and exams)

· First the teachers looks at the language, content and sequencing of the textbook and then uses it.

· Three choices:

Select from existing coursebooks
- evaluation

Write own materials


- material development

Modify 



- material adaptation

Sometimes no choice, coursebook is given, but it is important to be able to evaluate it.

· Four decisions:

Omit the lesson as it is inappropriate. Danger: if the teacher omits parts too often, the question of necessity of that coursebook arises.

Replace the part with own, which is more appealing to the teacher, the coursebook can still be used as it has the same topic but treated in a different way.

Add to what is in the coursebook (most frequent and useful), which is good as it combines the coursebook’s strength with the teacher’s skills.

Adapt the material by using it in a different way, e.g. simplifyng it or making a dialogue.

What do adding, adapting and replacing look like?

· Addition to word lists: 
· personal engagement (students express their feelings)

· word study (grouping words)
· word games (scrabble, longman)
· Adaptation: one unit adapted as a phone conversation then as a meeting
· Replace: bringing in ’would like’ using pieces of music
So why use textbooks at all?


A course book can: 

· identify what to teach in what order

· indicate a method to follow

· provide materials

· save time for prepration

· learning aid for students

ADVANTAGES
DISADVANTAGES

· reassuring

· look forward and backward

· colorful (also material-wide)

· consistent syllabus (= order of teaching)

· range of skills

· collection of materials

· visuals attractive

· back up the material

· offer further ideas

· careful choice of materials

· saves time and expenses
· boring

· inappropriate

· lack of variety

· prescriptive

· not engaging

· doesn’t allow creativity

· dependable teaching sequences

· impersonal

· material not genuine

How should teachers choose textbooks?

· There is no perfect coursebook.

· Different types: student-, teacher-, material-centred

· A four-stage procedure may help:

1. analysis: look through several types with a checklist

2. piloting: to try it out in a class
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