HOW TO TEACH SPEAKING?

The nature of communication

Speaker / Writer → wants to say sth, has a communicative purpose, selects from lg. store

Listener / Reader → wants to listen to sth, interested in communicative purpose, processes a variety of lg.

The information gap

The producer holds information that the receiver does not.

What kind of speaking should students do?

TTT – STT: classroom provides the scope for most speaking activities in a non-native environment.

The communication continuum

Non-communicative




Communicative

no communicative desire – drill


a desire to communicate

no communicative purpose



a communicaqtive purpose

form, not content




content, not form

one lg. item





variety of lg.

teacher intervention




no teacher intervention

materials control




no material control

Making controlled practice more communicative

Moving from Study phase to Activate

Provide students with sufficient lg. for communication:


interaction – pairs/groups


cue-type – prompts


amount of spountaneity allowed


pace

Things to think about

· Give a clear modal which includes realistic intonation and stress patterns.  Insist that students follow it.

· Allow, where possible, a range of responses which are true for the students (personalized)

· Give responses where appropriate – do not drill in isolation

· Avoid question and answer routines all the time, get students to ask and answer questions

· Allow “thinking time” where necessary, esp. true for personalized responses

Choral drilling

· Less threatening for weaker students

· Should be brief → difficult to keep class together, pace is of prime importance

· Conduct the class

Half class drilling

· Get students to face each other

· Pair off where appropriate (use numbers)

· Allow personalized responses where appropriate

Open pairs – in front of class

· Insist on eye contact, and full attention from rest of the class

Closed pairs – only together

Preparation

· Is the key to success

· What lg. is needed?

· What is the context and is it a familiar one?

· Is the procedure of the activity clear?

· Does it have an ‘end-point’?

· Demonstrate the activity and check with students

· Monitor throughout the activity and give feedback on:

· Common errors/linguistic difficulties

· The outcome of the activity

Why encourage students to do speaking tasks?

· Rehersal: students have sufficient practice before real-life use

· Feedback: both for students and teachers

· Engagement: tasks should be enjoyable and motivating

From controlled to free practice

· The main goal will be oral fluency

· Classroom management:

· Establish clear rules and guidelines at the start of the activity

· Seating arrangements, are they appropriate for oral work?

· Timing: to ensure that English is used, set time-limits and targets: a 10 minute “burst” of English is more realistic thatn expecting a whole 30 minutes

· Variety

· Lg. of repair – teach ‘repair strategies’ (Are we supposed to...?; Do you want me to ...?)

· Introduce a ‘friendly competitive’ atmosphere

· Task types: some activities are more controlled than others

· Information gap activities: The genuine communication is unpredictable, spontaneous, uncertain and involves an exchange of information.  There are a number of ways in which they can be organized:

· A has information, B has none

· A and B have different information

· Neither A nor B has any information

Pair and group work

· How should teachers correct speaking?

Accuracy vs. Fluency

Monitor – remember mistakes

· What else should teachers do during a speaking activity?

Only intervene if necessary

Be ready to answer questions

· How do speaking activities fit into ESA?

Elementary → 4 pictures: not good

Draw and explain → difficult

Suggestions

· Pairs: Describe and Arrange (elementary/intermediate)

· ‘Find the differences’ (elementary/intermediate)

· ‘Find someone who’ (any level)

· Perfect gift for famous people (any level)

· Photographic prize (intermediate/advanced)

· Social occassion – introduction (any level)

HOW TO TEACH LISTENING?

Basic listening situations:

· Announcements (stations, airports, shopping centres...)
· Radio: casual vs. focused listening
· Face-to-face conversation

· Watching TV

· Meeting, seminar, discussion
· Lessons
· Talk or lecture
· Eavesdropping on others’ conversations
· Telephone conversations
Listening Skills

Active






Not Listening

Looking at the person talking



Interrupt the speaker

Sitting quietly with him/her



Take the conversation over before it is








finished

Doing nothing else but listening


Switch off

Responding naturally with gestures


Fidget around

and expressions

Reflecting back the essence of what you

Change the subject

just heard

Asking no questions




Answer inappropriately

Making no comments on your own


Can hardly wait for the partner to finish

Factors affecting listening

· Speed of incoming lg.

· Interference: other sounds, native lg.

· Real time: no backtracking, though clarification is possible (‘canned speech’)

· Flow of lg. is sometimes difficult to follow – ends in loosing track

· Testing technique rather than teaching technique

· Motivation: students are not interested

· Poor listening habits:

· Listen to every word

· Day-dream

· Pay equal attention to main and supporting ideas

· Miss key-words

· Make premature judgements

Why teach listening?

· Helps subconscious lg. acquistion

· Provides good model for the learner

· Students should be exposed to

· The teacher

· Different varieties and accents spoken by natives

· Different nationalities when they interact in English

· Several problems in material selection:

· Which varieties

· Which is the “standard”

· How many varieties

· Basic principles of selection:

· Student level

· Age

· Needs

· Interests

· Availability

· Channels of exposure

· Teacher interaction possible

· Peers: interaction/repair possible

· Taped: consistent, dialogues sound natural

